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Abstrak
Kemampuan berkomunikasi menggunakan bahasa asing sangat penting dan hal tersebut pertama kali terlihat dari kemampuan bertutur kata. Maka dari itu, Bahasa Inggris sebagai bahasa pengantar (EMI) sangat cocok untuk mengajar siswa Bahasa Inggris sebagai bahasa asing. EMI adalah situasi kelas dimana Bahasa Inggris digunakan sebagai bahasa pengantar antara pengajar dan siswa dalam berkomunikasi. Peneliti mempertanyakan sebuah klaim dari salah satu sekolah dasar swasta di Surabaya, dimana mereka mengklaim menerapkan EMI sepenuhnya dalam mengajar Bahasa Inggris untuk siswa kelas enam Sementara itu, penerapan EMI sangat kontroversial dan tidak sepenuhnya dalam Bahasa Inggris. Penelitian ini bertujuan untuk mendeskripsikan bagaimana guru menerapkan EMI dalam mengajar Bahasa Inggris untuk siswa kelas enam (2) respons dan opini siswa terhadap penerapan EMI dalam pembelajaran Bahasa Inggris. Penelitian ini menggunakan desain penelitian kualitatif. Penelitian ini melibatkan 13 orang siswa kelas enam sebagai subjek penelitian yang di amati sebanyak tiga kali selama pelajaran Phonics Bahasa Inggris dan perwakilan kelas diwawancarai setelahnya. Hasil penelitian yang telah didapatkan menunjukkan bahwa guru menerapkan EMI hampir diseluruh langkah pembelajaran yang menyerupai langkah Straight Arrows ESA. EMI dapat diterapkan karena kegiatan pembelajarannya menguntungkan pelajar bahasa muda. Instruksi yang diberikan dalam Bahasa Inggris hampir seluruhnya direspon dengan baik sebagaimana guru menerapkannya melalui permainan, penjelasan yang selalu bermula dari pengetahuan awal siswa dan pembacaan teks menyeluruh. Terlebih lagi, hasil dari wawancara menunjukkan bahwa para siswa berpikiran positif tentang penerapan EMI. Maka dari itu, penerapan EMI pada siswa kelas enam dapat dilakukan dan di rekomendasikan.

Kata kunci: Bahasa Inggris sebagai bahasa pengantar, Pelajar Muda, Respon, Pendapat.

Abstract

The capability in communicating in the Foreign Language is important as it is initially seen from the oral performance. Thus, English Medium Instruction (EMI) is suitable for teaching EFL learner. It is a classroom setting where the English language is used as means of communication between instructor and learners. The researcher questions a claim of a private elementary school in Surabaya, in that they implement EMI in teaching English for sixth graders in full. Meanwhile, EMI was controversial and their implementations were mostly not in full English. This research was aimed at describing how the teacher implements English Medium Instruction in teaching English lesson for sixth graders. (2.) the students’ responses and opinions toward the implementation of English Medium Instruction in learning English lesson. The data is analyzed qualitatively. A qualitative research design was used in this study. This study involved one English teacher and 13 sixth grader students as the participants of the study which observed three times during English phonics lesson and the representation of the whole class interviewed after. The result which was gotten shows that the teacher implemented EMI in almost all of the teaching stages which similar to Straight Arrows ESA sequence. It is applicable as the teaching activities favor young language learner. The instructions which delivered in English are mostly responded well as the teacher implemented it through games, explanation which relate to students’ prior knowledge and whole passage reading. Moreover, the result of interview revealed that the students have positive thoughts about the teaching-learning process. Therefore, the implementation of English Medium Instruction in teaching English lesson for sixth grader is applicable and recommended.

Keywords: English Medium Instruction, Young Learner, Response, Opinion.
INTRODUCTION
As an EFL student, it is important to be able to communicate in Foreign Language. Generally, one’s capability in communicating initially implied from their oral performance. Thus, ensuring student's fluency becomes most of the schools or any courses goal. 
In other words, the student needs the role model in the classroom to expose them to the language, to introduce them, to show them how to use the foreign or target language directly and properly. Referring to Franke (1884)
 it could be the best if language were taught or used actively in classroom and teacher must encourage the direct and spontaneous use of the foreign language in the classroom. Krashen (1982)
 also argued that exposing the student to a certain amount of target language -comprehensible teaching- would increase their chance to achieve target language mastery. The most fundamental thing to overall language development is language input. In this case is teacher’s use of English while delivers knowledge. It has been proven that exposing students to a significant amount of comprehensible input would become crucial to the development of their proficiency and it is essential for the establishment of mental linguistic representation of the language Ceo-DiFrancesco, 2013()
 which would help students to naturally learn English linguistics features. Therefore, engaging and teaching the language learners to communicate in target language should be the aim of every foreign language teaching. 
Based on the concerns above English medium instruction are suitable to be applied in the classroom. English Medium Instruction (EMI) is a classroom setting where the English language is used as means of communication between instructor and learners Gundermann, 2014()
. EMI offer students and teachers more exposure to English and more chances to acquire it and the important role of English would motivate students and teachers to learn the language Ibrahim, 2001()
. As Ellis (2005)
 argues, the teacher would be able to create English atmosphere in the classroom and a context for a real communication in order to become a role model and promoting student’s production by maximizing the use of English itself during teaching. It is believed by doing so students would later accustom with English by the frequent exposure from the atmosphere. Students, on the other hand, would then encouraged to use English because of their teacher as their role model which also using the language. Then, they could imitate their teacher’s English use.  Thus, EMI would likely engage students in the target language, expose them to the language, allow them to practice and use the language directly, and also be motivated for using the language directly. 
Despite its advantages, English Medium Instructions (EMI) is controversial in some EFL countries. It is resisted by certain English teachers in Italy because they prefer to use the target language in the certain instruction which likely understood by the students Macaro, 1995()
. In China, there are two different researches. The first one shows the use of EMI was degraded amongst seven secondary school and four universities in Southern China. Respectively, they were caused by the school focus in preparing students entrance, the lack of school resource, and the use of EMI which only fulfill the demand of learning content Yan, Fung, Liu, & Huang, 2016()
. The other research shows that there was first language use by the teacher which had important purposes: establishing a social relationship, explaining unknown word meaning and difficult grammar, and controlling classroom situation Littlewood & Yu, 2011()
.
In Indonesia, there was an education program called RSBI or Pioneering of International Standard School which apply English as their medium of instructions. RSBI is an education program that the government carries out at least one education on all education level to be developed as an international unit Depdiknas, 2003()
. However, it was eradicated on 2013 and in order to pass on the good education quality that already applied by RSBI schools, Surabaya regional Education Department emerged a program called Sekolah Kawasan which includes ex-RSBI schools and some schools which have a good education quality. However, Ariansyah and Munir (2015)
 found out that there was a resistance done by the teachers of certain Sekolah Kawasan. They resisted because it was tiring and there was a lack of time to teach using English medium instruction because the students were getting difficulties in understanding teachers’ explanations. Furthermore, in different research from a different subject and region, Sudiatmika, Nitiasih, and Suarnajaya (2013)
 found that the teachers of math and science did not fulfil the required amount of English Medium Instruction up to the sixth year of the implementation of the program. Instead, they use several communication strategies in teaching, namely: language switching, pausing, use of non-linguistic resources, clarification check, and comprehension check. On the other hand, there is a school in the same region as previous research who tried to maintain the use of English. However, due to teacher’s lack of confidence in using a foreign language, it caused the unclearness in teacher’s explanation. To sum up the controversial among EMI implementation, it can be seen that most of it did not implement as fully in English as it should.

Despite all the controversial, there is a private elementary school that claimed to apply English as their medium instruction as their medium language policy in teaching English lesson. Since the claim came from a private Elementary school, the researcher felt the importance in investigating whether the private elementary school truly applies English as medium instruction, especially how do they implement it to young learners and also considering students’ response and opinion towards it.
Therefore, the researcher conducted this study to answer: (1.) How does the teacher implement English Medium Instruction in teaching English lesson for sixth graders? (2.) How are students’ response and opinion towards the implementation of English Medium Instruction in teaching English lesson? Referring to the previous research questions, the objectives of the study are: (1.) To describe how the teacher implements English Medium Instruction in teaching English lesson for sixth graders. (2.) To describe the students’ responses and opinions toward the implementation of English Medium Instruction in learning English lesson.
RESEARCH METHOD

The objectives of the research are to investigate teacher’s implementation of English medium instruction, to describe the implementation of English Medium Instruction in teaching English lesson for sixth grader and students’ response and opinion towards it. Therefore, the study will use qualitative design. Thus, the data will be collected through observation and interview. 
The participants of the study were one teacher and sixth grader class in certain private school in Surabaya. The teacher that chosen is a female teacher who experienced three years of teaching young learners at the same school at different grades. She mainly taught English lessons. Furthermore, she taught phonics lesson for the sixth grader. The class which chosen is sixth grader class including 13 sixth grader students in total. There were 5 male students and 8 female students. The students came from middle to upper-class families. The researcher chose the school based on anecdotal evidence that claimed the school implementing English medium instruction. Furthermore, sixth grader students were chosen as they were expected to provide response and opinion toward teaching - learning the process. In addition, the participant of interview or interviewee involved 6 students as the representative of the whole class. They are 3 male students and 3 female students. Each of them chosen purposively based on their mistake accumulation in vowel guessing game which the researcher expected as their capability resemblance and based on teacher’s recommendation. The researcher chose the students who made less mistake and the students who made the most mistake. Meanwhile, the teacher chooses the students based on her judgment on them as the smartest students in the class.

The researcher collected the both research questions’ data by conducting observation and interview. The observation was held three times within three weeks while the teacher implements English Medium Instruction in teaching learning process during phonics class. The researcher observes without any participation during teaching and learning process. The interview consists of two questions about students’ opinions towards teacher’s implementation of English Medium Instruction. The interview conducted by asking an open-ended question and recorded with an audio recording device. As stated above, the researcher obtained the data using observation in the form of field note and interview.
Students’ interview questions:

1. Apakah penjelasan dan pengajaran guru dengan “English Medium Instruction” mudah untuk dimengerti? 

2. Bagaimana perasaan Anda saat guru mengajar Bahasa Inggris menggunakan “English Medium Instruction”?

Furthermore, the data was analyzed by using three sequences. Those were familiarizing and organizing, coding and reducing, interpreting and representing Ary, Jacobs, & Sorensen, 2010()
. 


The very first step which done by the researcher after collecting the data is to familiarize it by re-watching the video recording and cross-checking it with the video transcription and field notes. Furthermore, students’ interview data transcriptions were also re-read. Finally, the data organized based on their similar patterns which found in the data. For example the first research question data involved teacher’s teaching sequences which happen similar to Harmer (2008)
 Straight Arrow ESA sequence.


The next step is coding and reducing. The first research question data focused on teacher’s implementation of English Medium Instruction. Hence, the researcher coded and grouped teacher’s English utterances into certain instruction category (namely: questioning, directing, explaining, and clarifying) which adapted from Flanders’s Interaction Analysis Category System (FIACS) to make ease the data interpretation. Furthermore, students’ responses and opinions also coded and grouped based on their respective kind of response and opinion.

The last step is to interpret the data. In this stage, the researcher tried to give explanation towards the research finding. The interpretations were based on teacher’s act and students’ responses and opinions and the researcher would relate to theories of successful language learning, teaching English for young learner, and young learner’s characteristics.
RESULTS AND DISCUSSION
The results that already gathered were presented and described then divided into two parts. Each part answered the two research questions. The first one described teacher’s implementation of English as medium instruction in teaching English lesson for sixth graders. The data were gained through three times observation in sixth grader class during English lesson. While the second one described students’ response and opinion towards teacher’s implementation of English as medium instruction. The students’ response data was collected through three times observation meanwhile students' opinion gained through an interview which involved 6 randomly chosen students which consisted three female students and 3 male students.
Teacher’s Implementation of English as Medium Instruction in teaching English lesson for Sixth Graders.

As can be seen from Figure 1 on the next page, the researcher found that the teacher used English as the medium of instruction to teach English lesson in the most of the teaching sequences which similar to Straight ESA sequence. The teaching-learning process generally took 70 minutes. However, at the last day of observation, the teaching only last for 60 minutes as the teacher had to leave earlier due to school’s duty.
Figure 1. Teacher’s implementation of EMI

	Implementation of English Medium Instruction

	Teaching Sequences
	Observation day
	Allocated time

	
	1
	2
	3
	

	Engage
	(
	
	
	5 minutes

	Study
	-
	
	
	50 minutes

	Activate
	
	-
	-*
	15 minutes; *5 minutes


The Figure shows that the teacher used English in almost all of the teaching sequences except in the Study sequence in first observation and Activate sequence in second and third observation. In those sequences, the teacher uttered several words in Bahasa Indonesia. In addition, in the third-day observation, the teacher ended the lesson earlier due to school’s duty. Referring the Figure 2, we can see teacher’s utterances which uttered in Bahasa Indonesia.
Figure 2. Teacher’s utterances in Bahasa Indonesia

	Teacher Utterances

	Day
	Word expression
	Occurred during
	Mentioned to
	Type of utterance
	Purpose

	1
	terjadi
	Game
	Whole class
	Passive translation
	Explain meaning

	2
	yang namanya
	Doing exercise
	Whole class
	Direct translation
	Explain meaning

	3
	disabilitas, orang yang lumpuh- yang cacat
	Doing Exercise
	Individual
	Direct translation
	Explain meaning


As we can see from the figure, the teacher mostly did direct translation when uttering the words to explain the meaning. Then, it was mostly mentioned for the whole class. The more detailed findings were presented on the next page based on the teaching sequences.
Engage 
The findings in Engage sequences show the teacher triggered students’ previous knowledge through conducting quiz game. The game was purposed to trigger students’ previous knowledge whilst entertain them.
Figure 3. Engage sequences activities

	Engage sequences

	Day
	Activities
	Instruction
	Purpose
	EMI

	1
	Quiz game
	questioning
	Entertaining students and triggering previous knowledge


	

	2
	Quiz game
	a. questioning

b. clarifying
	
	

	3
	Quiz game
	a. questioning

b. clarifying
	
	


The Figure shows that English Medium Instruction was implemented in a form of questioning and clarifying fully in English. The examples of the implementation are shown from the excerpts below.
	Excerpt 1

	1
	Teacher
	: “Alright, (.) vowels (..) remember (..) how many vowel do we have?”

	2
	Student 2
	: “Five.”

	3
	Teacher
	: “We have only five vowels (.) What are they?”

	4
	Students
	: “a, e, i, o, u.” ((Teacher writes it on board))

	5
	Teacher
	: “So (.) here are the basic of the sounds (...) Vowel sounds?”

	6
	Student 1
	: “Six.”

	7
	Students
	: “/a/ /e/ /I/ /o/ /u/ /Ʌ/” ((giggle))

	8
	Teacher
	: “Okay (.) so- good you guys remembered.”

	Observation day 1



From Excerpt 1 we can see the instruction that was done in the quiz was asking questions to the students (turn 1, 3, and 5). It also shows the pattern of the questions was getting advanced from the one question to another. We can see that the teacher triggered the students to recall their previous knowledge start from the basic one (turn 4) to the advanced one (turn 7). The second excerpt shows slight differences in implementing English Medium Instruction.
	Excerpt 2

	1
	Teacher

	: ((writing on board ‘short sounds’)) “Short sounds (..) do you still remember about short sounds?”
     

	2
	Students
	: “Ye:::s.”

	3
	Teacher

	: “Alright ((writes 5 basic vowels)) every 5 vowel has short sounds (…) what are they? (2.0) short a (.) anyone? 

	4
	Students
	: “/kæt/.”

	5
	Teacher
	: “Good (..) Short e? (…) 

	6
	Students
	: “/bæd/.”

	7
	Teacher
	: “Now (…) this is our favorite (…) short i?”

	8
	Students
	: “/hIt/.”

	9
	Teacher
	: “Really? Is it /hIt/ or  /hi:t/?”

	10
	Student 2
	: “/hIt/ teacher! Capital I! /hIt/.”

	11
	Teacher

	: “Alright that’s good (.) so you will sail to America by your ship or sheep?”

	12
	Students

	: “Shi:::p teacher!.”((students laugh))

	13
	Teacher

	: “ne:::xt! (…) short o (…) sheep’s friend!”

	14
	Students

	: “/goʊt/! /goʊt/!”

	15
	Teacher

	: “okay (…) the last one (…) short u

	16
	Students

	: “/bʌs/.”

	17
	Teacher

	: “Great! (…) You remembered them precisely.”


Observation day 2
The excerpt shows, the teacher not only asked questions to trigger students’ previous knowledge but also clarified by giving clue for each question (turn 7 and 13) and asking the students once more about their answer (turn 9 and 11). The English Medium Instruction had a slight change of implementation as the topic which was questioned contained sounds that might misspell and misunderstood if it was not related to its context. Other differences were shown in the third excerpt below.
Overall, from every Engage sequence, English Medium Instruction was implemented by asking the students questions and clarifying in English. Furthermore, the interaction which was done truly resembled Engage sequence where the students engaged in the game which purposed to prepare them for the next learning activities Harmer, 2008()
. It was possible to be implemented in teaching English for the young learner as during Engage sequence the teacher implemented game. Furthermore, the game activities itself questioned students’ prior knowledge. These two things in line with the circumstances which needed to teach young learner Larsen-Freeman, 2000(; Richards & Rodgers, 2001)
, where they are best learned when they enjoyed themselves and when the learning start from the things they already were known. Therefore, English medium instruction was implemented properly in Engage sequence for the teacher implemented teaching sequences and gave instructions which favor young learners. 
Study 

In study activities, the teacher mainly lectured in order to make the students focused on certain language structure. Furthermore, in the first-day observation, the teacher conducted game before lecturing which had the same purpose as the other.
Figure 4. Study sequences activities

	Study sequences

	Day
	Activities
	Instruction
	Purpose
	EMI

	1
	a. Game
	directing
	Entertain the students and focus on language structure
	-

	
	b. Lecturing
	explaining
	Focus on language structure


	

	2
	Lecturing
	explaining
	
	

	3
	Lecturing
	explaining
	
	


As we can see in Figure 4, the English Medium Instruction implemented through directing and explaining. However, in the first observation and the third observation Study sequence, the teacher did not fully explain in English especially related to students’ questions about word meaning. The details about Study activities were presented based on the main activities shown above.
Game
The teacher conducted the game mostly in English and through directing. Furthermore, the teacher also involved explaining during the game. These explaining activities indicated there were misunderstandings towards teacher’s instruction. Moreover, the teacher used another language while directing and explaining.
The teacher conducted a game which was a vowel guessing game. The game required the students to guess the vowel sounds of spoken and written words. In the spoken par the teacher spoke the word and then the students were required to listen to it. Meanwhile, in the written part, the teacher wrote the word and the students required to read it silently and guess the vowel sounds. The detailed English Medium Implementation through vowel guessing game was presented as follows.
	Excerpt 3

	1
	Teacher

	: “The first word (...) will be (…) u:::m (2.0)'girl'!”

	2
	((Students looking for sound in their card))

	3
	Teacher

	: ((moves around)) “No cheating (..) no cheating (...) come on guys! Choose one!”

	4
	 ((Students start to chatter))

	5
	Teacher

	: “Ready? Ready? (...) one (.) two (.) three! ((hitting the board signaling students to show the answer))

	6
	 ((Students raises their cards showing answer))

	7
	 Students
	: “Schwa sound! Schwa sound!”

	8
	 Teacher
	: “Yes Schwa sound! Come on raise your cards let me see it.”

	9
	((Teacher move around to check students answer and write their points on the board))


The excerpt shows that the teacher used English as the mean language to give instruction (turn 3) and to spoke the sound that the students should guess (turn 1). There were no difficulties in mentioning the first spoken word. Then, when the teacher mentioned the second word, gesturing the words was involved.
	Excerpt 4

	1
	Teacher
	: “Next word (…) ‘call’.”

	2
	Student 7
	: “What?”

	3
	Teacher

	: “Call (...) call.” ((gesturing calling)) “Hell:::o.” 

	4
	Student 7
	 : “Call.”

	5
	Teacher 
	: ((repeats call and gesturing calling)) “Did you call me last night?”

	6
	Student 4
	 : “N:::o.”

	7
	((Male students giggle and chatter))


From the excerpt, we can see the teacher mentioned the word ‘call’ (turn 1). Then, the teacher had to gesture it (turn 3) as there was a student who asked about the word (turn 2). Furthermore, the teacher not only repeats the gesturing but also giving clue by mimicking people calling and asking a question to explain the word by its context (turn 5). There was another example of mimicking which shown in the fifth or the last spoken word.
	Excerpt 5

	1
	Teacher
	: “The last word from me also deals with yesterday (..) ‘goat’.”

	2
	Student 2 
	: “What?”

	3
	Teacher
	: “Goat (.) goat (...) mbe:::ek (...) goat.”

	4
	((Students laugh and look for their answer))


The last spoken word was ‘goat’. Similar to the previous excerpt, it shows the teacher had to mimic the goat in order to explain what was the word did the teacher spoke and then repeat the word (turn 3). When the spoken game part was finished, the game moves to the written part. In the written part the teacher mostly directed in English. The directions were purposed to give cue about the sequence of the game and also to control the students and make sure they did not break the rule. Furthermore, the teacher also uttered in Bahasa Indonesia in this part of the game.
	Excerpt 6

	1
	Teacher

	: “First word written.” ((writes ‘yawn’))

	2
	((Students exclaimed and start to chatter))

	3
	Student 4
	: “This is so easy!”

	4
	Teacher

	: “Sh:::h (…) don't say it (.) don’t say it (...) just pick the voice- Sh:::h (…) don’t say it (..) just pick the words!”


From the excerpt, we can see the teacher gave the cue of the game sequence and then wrote the word (turn 1). When the students were getting noisy, the teacher controlled them (turn 4). Furthermore, the teacher did utter a word in Bahasa Indonesia, it was the first word uttered in another language in the first observation.
	Excerpt 7

	1
	Teacher

	: ((Writes ‘occur’)) “Don’t say it (..) this one- so (.) I have two syllables.”

	2
	Student 7 
	: “Opo iku rek?”

	3
	Teacher 

	: “That means (...) happened (...) remember, why don't you ask ‘what does it mean by this? It means happened (.)  terjadi (...) things happened (...) we just learned it in last- last page of our book (...) this is where we learn stress word and (..) uh-uhh.” ((giving clue))


As we can see from the excerpt above, the teacher told the students not to say the word and explain that the written word was a two syllables word (turn 1).  When a student asked the meaning of the word (turn 2), the teacher answered the student’s question by gave him the word’s synonym in English at the first attempt. Furthermore, the teacher also suggests the student ask a question in English. When the teacher repeated the answer, we can see the teacher assured the student’s understanding as the word was translated into Bahasa Indonesia then following it by a sentence to relate the word to its context and then the teacher gave clue where the students learn it before (turn 3).
In conclusion, the teacher able to implement English Medium Instruction through directing the students and explaining meaning as the teacher did not directly translate the meaning without trying to give the word’s synonym. However, the teacher seemed unprepared as another language was used to mention a term.

Lecturing
In this activities the teacher deliver the main lesson to the students . Furthermore, the purpose of this activity is to make the students focused on the the language structure.
Figure 5. Lecturing sequences activities
	Lecturing Sequence

	Day
	Instruction
	Purpose
	EMI

	1
	Explaining
	Focus on language structure
	

	2
	Explaining
	
	

	3
	Explaining
	
	


As we can see from Figure 5, the teacher implemented English Medium Instruction by explaining fully in English. The detail of the explanation was presented in the excerpts below.
	Excerpt 8

	1
	Teacher

	: “Now remember these rules on the short sounds (..) the short vowel sounds (..) the sound only(.) not the spelling (…) and we have in our English- you have the ending (…) remember this (…) and the ending of –es (..) Rules- phonics rules (..) whenever the word- the base words has short sounds you have to double the last consonant. For example this one- let's start with short a (…) how do you say this? Clap ((gesturing clapping)) clap ((writes ‘clap’)) (…) /æ/ (..) short (..) right? Schwa sound /klæp/ (…) the rules said when you want to add the endings (…) the word (…) when you want to add the endings you have to double the last consonant.” ((writes the word on board))

	2
	Student 7
	: “clap… claped.” ((giggles))

	3
	Teacher
	: “You have to double it. Also, we have this….” ((Writes suffix ‘-ing’))

	4
	Student 6
	: “Clapping!”

	Observation day 1


As we can see in the excerpt above, the teacher did the explanation about phonics rules (turn 1). The explanation started by telling the students to pay attention on certain information detail that they should remember. Then, the teacher explained the rules. Finally, students had given the chance to examine the word construction by giving them the word example. When giving the example, the teacher spoke the word first. To make the word clearer, the teacher also gestured the word. After that, the teacher wrote down the word and pointed out the sounds. There is another example of implementing English Medium Instruction through explaining.
	Excerpt 9

	1
	Teacher

	: “Okay comparative (…) it is to compare two person or two people (…) or two things (..) your pen and my pen (..) your marker and his marker. When you compare (..) you use this ((circles ‘-er’)) module and this ((circles ‘-est’)) when do you use this and when do you use this? Easy is it one or two syllables this one goes to one and this one goes to two- more than two. And if you compare Melanie with all the rest of the students it means you compare a lot right? You use this.”

	2
	Student 2

	: “Melanie is the tallest.”

	3
	Teacher

	: “Right (…) and (..) also for words more than two syllables.”

	Observation day 2


The excerpt above shows teacher’s explanation pattern changed, in the second observation the teacher mentioned the purpose of the comparative, unlike in the previous observation. Then, the structure and the example were explained afterward and followed by an explanation of when to use the comparative. Meanwhile, in the third observation, there were major changes in explaining the lesson.
To put it briefly, the teacher made the students focused on the structure of the language in each lesson by explaining fully in English. The way the teacher explained differs from one to another and it was affected both by the topic and the preparation in the previous sequence. Furthermore, in study sequence, the teacher implemented English Medium Instruction mostly through directing and explaining. Although it was not fully in English, teacher utterances only uttered in a very small extent. However, it shows that the teacher was inconsistent in explaining meaning. On the other hand, most of the instruction resembled Study sequence where the students were told to pay attention to the construction of the language by examining and analyzing from the explanations and examples that were given by the teacher Harmer, 2008()
. In addition, the students also favored by the teacher as a young learner. They were adequately taught as the teacher still likely relate the lesson with their previous knowledge. However, the teacher not only violated the principles of English Medium Instruction, where English is the sole mean language used in classroom Gundermann, 2014()
 but also teaching English to the young learner. Although giving meaning by using synonym may avoids using another language, it is discouraging the suitable learning circumstances for the young learners when fundamentally, they should be given the meaning through experience and presentation Larsen-Freeman, 2000(; Richards & Rodgers, 2001)
. 
Activate
In this sequence the teacher gave exercise to the students as their chance to try out all of their language knowledge that they had been learned.
Figure 6. Activate sequences activities
	Activate Sequence

	Day
	Activities
	Instruction
	Purpose
	EMI

	1
	Exercise 

(Fill in blanks)
	Directing; Clarifying
	To allow the students to try out their language knowledge
	

	2
	Exercise

(Fill in blanks; Underlining words)
	Directing; Clarifying
	
	-

	3
	Exercise

(Fill in blanks)
	Directing; Clarifying
	
	-


From Figure 6, the teacher mostly implemented English Medium Instruction by directing and clarifying the students. Furthernore, the exercises that were given mostly fill in blanks and underlining words. The detailed Activate activities were presented in the figures and excerpts below.
Figure 7. Fill in blanks exercise B
	Read the paragraphs below. Add -ed or -ing to each word in parentheses, and write the new word on the line. The form of the word you choose should make sense in the sentence.

          When you hear the words star-spangled banner, the song by Francis Scott Key probably begins (play) _____ in your mind. However, most people know little about the flag that (inspire) _____ the famous song. 

          In 1813, Major George Armistead took over command of Fort McHenry in Baltimore, Maryland. He (hire) _____ a woman (name) _____ Mary Pickersgill to sew two flags. The larger of the flags (measure) _____ 30 by 42 feet when it was (complete) _____. Although Mary had some help from her daughter, nieces, and a servant, (sew) _____ the flag was literally an enormous job. (The open flag would cover about half of a tennis court!) Even so, the talented seamstress (finish) _____ the job in about two months. The Star Spangled Banner had 15 stars and 15 stripes and cost $405.90.

          The smaller storm flag had been (fly) _____ on the evening of September 13, 1814, as the British (try) _____ to take Fort McHenry. The

American soldiers fought hard, bravely (defend) _____the city of Baltimore, and the British troops finally withdrew. In the morning, the large Star Spangled Banner replaced the storm flag and could be seen for miles. It (wave) _____ proudly and (announce) _____ the American victory.


From the figures above, we can see that in doing the exercises the students were limited to using another language pattern. However, since it was for the young learner. The instruction should be clear to encourage and prioritize students’ association of the knowledge. Furthermore, the instruction is written on the book in Figure 7 clearly require the students to ensure the communicativeness of the passage. In other words, if the students choose the false or inappropriate word form or type. The sentences in Figure 7 would not become make sense and has no meaning which resulting in the word and sentences are not considered as communicative. In conclusion, the exercises that conducted already resembled Activate sequence which allows the students to practice their language knowledge communicatively while favoring the students need as young learners.

Meanwhile, in conducting those figures above, the teacher not only directed the students to answer and clarified it but also provided comprehensible input in two notable ways. The first way, the teacher read the whole passage and the second one when the teacher did stress on students answer. 

	Excerpt 10

	1
	Teacher

	: “Okay try to open- okay now- try to open base word endings pa:::ge (…) base word endings page fifty-four.”

	2
	((teacher moves around and students chatter))

	3
	Teacher

	: “Okay- so what do you want- do you want to write it on the board or on your binder?”

	4
	Students
	: “Binder- binder.”

	5
	Teacher

	: “Okay (.) draw three columns like this one (.) just three columns- okay (.) but not colorful (.) it’s wasting your time.”

	6
	((Three minutes passed))

	7
	Teacher

	: “Okay let’s see on the firs:::t Word number one (…) volunteer (..) the first word (.) anyone?” ((raises her hand)) “volunteer (.) anyone?”


The excerpt above shows that the teacher implemented English Medium Instruction through directing the students to do the exercise on page fifty-four (turn 1) by asking them about their preference in doing the exercise. Furthermore, the teacher directed the students to do it effectively as they were told to not make a colorful column (turn 5). Then, the teacher asked whether there was a volunteer to answer the first number of the exercise (turn 7)
	Excerpt 11

	1
	 Teacher

	: “Okay check your book, page fifty-eight (…) When you hear the words star-spangled banner, the song by Francis Scott Key probably begins.”

	2
	 Student 9
	: “playing.”


We can see in the excerpt above the teacher read the passage in English (turn 1). As the teacher did it, the students would acquire the knowledge either the word’s meaning, arrangement and or its pronunciation. Another excerpt shows teacher’s proficiency as the role model in the classroom.

	Excerpt 12

	1
	Teacher
	: “the larger flag measured 30 by 42 feet when it was (…)”

	2
	Student 11
	: “Complete(d).”

	3
	Teacher

	: “Com-ple-ted (..) Completed.. Although Mary had some help from her daughter, nieces, and a servant.”


From the excerpt shows teacher did stress in restating student’s answer (turn 3). This indicated that teacher gave a comprehensible input. Teacher’s stressing act is considered as teacher’s English proficiency. The teacher is aware of spelling the word correctly. Furthermore, as we can see in Figure 2, the teacher uttered in Bahasa Indonesia in the two last day in Activate sequences which purposed to clarify the meaning and answer students’ questions.
	

Excerpt 13

	1
	Teacher
	: "He hired a woman ..."

	2
	Students
	: "Named (.) Named.”

	3
	Teacher
	: “Ya (..) yang namanya (...) named Mary (…) uh (2.0) (xxxxx) to sew two flags ((gesturing sewing)) (…) ya (.) sew two flags become one.”

	Observation day 2


As we can see from the excerpt, the teacher clarified the meaning of ‘named’ word. The teacher seemed to avoid any ambiguities considering about students’ knowledge which is why on the excerpt the teacher mentioned it to the whole class as the teacher uttered the word after the students answered.

	Excerpt 14

	1
	Student 6
	: ((murmured)) “Teacher (…) what is disability?

	2
	Teacher

	: “Disability means (…) disabilitas (…) orang yang lumpuh- yang cacat.”

	Observation day 3


From the excerpt above we can see the teacher directly translated the meaning of ‘disability’ for a student that quietly asking her. Although in the last observation the teacher had to leave the class earlier. It also indicates that the teacher did not prepare and learned the lesson well. In short, during Activate activities, the English Medium Instruction only used in a form of directing and clarifying the students. However, it can be maximized as the teacher could use it to read the whole passage of an exercise. By doing so, it is assumed that the students would both conscious and unconsciously absorbed the language and getting used to it Duff & Polio, 1990()
. The activities resembled the Activate activities since the exercises implicitly aimed the students to make the sense of the language Harmer, 2008()
 although they tend to make the students focused on the language construction. However, it was in line with the circumstances that favors the learning of young learner where difficulties should be eliminated to make sure the students involved more in learning Larsen-Freeman, 2000(; Richards & Rodgers, 2001)
.
Students’ Response and Opinion.

Based on the result, the students were so active in responding the teacher. They spontaneously asked the teacher, expressed their preference, bravely answered questions and clarified teacher’s instructions. In addition, the interview result showed that the students were enjoying the lesson. Most of them enjoyed the lesson which not only delivered in English but also taught in a fun way.

Students’ Response

The sixth grader students which consisted of 13 students responded actively cooperative about teacher’s implementation of English-medium instruction. During the teaching-learning process, they were actively interacts with the teacher. They did not hesitate when asking several unknown and unclear things to the teacher and they also clarified teacher’s instructions. 

Engage

In Engage sequence, students mind were triggered by the teacher to make them be prepared for the next teaching sequence so they would be optimized in receiving new knowledge. As it seen in Excerpt 1, the teacher was triggering the students by asking them the previous knowledge that they had learned through a quiz. The students’ responded it mostly cooperatively. As they directly answered teacher’s question without any doubt or pause (Excerpt 1, turn 2; Excerpt 2, turn 2, 4, 6, 8, 10, 12, 14 and 16; Excerpt 3, turn 2, 4, 6, 8, 12 and 14). Moreover, the students showed enjoyment of the quiz as they giggled after answering teacher’s question (Excerpt 1, turn 7; Excerpt 2, turn 12). In conclusion, students were adequately engaged as they cooperative in responding teacher and shows enjoyment. These activeness and cooperativeness in this stage may resembled that the teacher successfully encourage fun learning that could make the students enjoyed themselves and optimized in learning Scott & Ytreberg, 1990()

Study

Study sequence requires the students to be focused on the language structure. The sequence involved the students in examining, investigate, and analyze the certain language feature use. In Study sequence shows that the teacher implemented vowel guessing game and lecturing. During the game, the students responded actively cooperative. They were very eager to answer teacher’s question and very excited about the game. They also did not hesitate to clarify teacher’s instruction.  From Excerpt 3, when the students asked to raise their cards (turn 5) most of them spontaneously yelled the answer (turn 7). 
	Excerpt 15

	1
	Teacher

	: “Okay (.) the next word- the second word (...) h:::m.”

	2
	Student 2
	: “Make it hard!”

	3
	Teacher

	: “Make it hard? (...) h:::m (...) okay (.) ready?”

	4
	Students
	: “Ready!”

	5
	((The class silent as students wait for the teacher's word))

	6
	Student 4
	: “Okay (.) come on teacher!”


As we can see from the excerpt above, students show their excitement towards the game. In turn 2, the student asked the teacher to give more difficult words to guess. Students’ eagerness in answering teacher’s question was also shown (turn 6). The teacher did not simultaneously give the next word. The teacher made the students curious and excited at the same time as long pauses were given (turn 5). Thus, the excerpt was reflecting that the students’ interest in learning activities were increased and the teacher took advantage of it by making the game more exciting and fun. 

	Excerpt 16

	1
	((Teacher wrote ‘bean stalk’))

	2
	Teacher

	: “S:::h (...) I have two syllables (...) and I’m going to pick this one.” ((drawing a red rectangle around ‘bean’ word))

	3
	Student 1 
	: “What? What did you say?”


From the excerpt above, we can see it was during vowel guessing game in written words part. The teacher gave two syllables word and told the students to guess the second syllable and pointed out the word by drawing a red rectangle around it. A student then clarified teacher’s instruction without any hesitation (turn 3). From the excerpt, it could be assumed that the student did not understand the word ‘pick’ which is used by the teacher. On the other hand, he also might not pay attention as the teacher pointed out the second syllable of the word. In lecturing, students responded actively cooperative. Students’ activeness were shown in the Excerpt 8 (turn 2 & 4), Excerpt 9 (turn 2). From those excerpts, the student actively and voluntarily practiced what the teacher lectured before. Furthermore, there are no students interfere during teacher’s lecture (Excerpt 8 & 12). Thus, it was shown students’ cooperative in learning. In short, in the first two days of observation, the teacher successfully engaged the students which make them more involved in the Study sequence. The cooperativeness which shown in study stage are not only caused by the fun learning but also by students awareness of obeying rules Scott & Ytreberg, 1990()
.
Activate

Students got their chance to use all of their language knowledge in Activate sequence to perform a real communication. The kinds of activities that could be done in Activate are basically the communicative activities. However, in the researcher case the students were instructed to do fill in blank exercise and underlining words which focused them to certain language structure use like in Study sequence, their main purpose were to make the passage passively communicative. They had to choose the most make sense answer to make the passage has a meaning and become readable. In doing the exercise, the students were cooperative and bravely asked questions towards the word they did not understand and also expressing their preference. Students’ cooperation in Activate sequence were shown as they answered or filled the blank in the passage after the teacher read the previous sentence (Excerpt 11 & 16, turn 2). In addition, certain student bravely asked questions for the word they did not know (Excerpt 14, turn 1 and Excerpt 17, turn 2) and expressed their preference are shown below.
	Excerpt 17

	1
	Teacher

	: “Okay, so next page 59 (…) this goes on page 59. Okay (..) read each 6th-grade candidate’s campaign slogans. So these are the slogans of candidate on leader or maybe head of the class-” 

	2
	Student 4
	: “Teacher (…) what is campaign?

	3
	Teacher

	: When you wanted to be the head of the class you must promote yourself (.) for example Student 4 wants to be the head class-“.

	4
	Student 4
	: “What?! I don’t want to be head of the class (…) it’s boring.”

	5
	Teacher
	: “ Oka:::y (…) -(…) when Sudent 8 wants to be the head class  a:::nd Student 7 wants to be the head class too (…) Rachel wants to be the head class too (…) so the choice is on your friends, not your teacher. Oh-how do they choose from one of you? So (.) you have to (tell the others) what kind of (..) what kind of talents that you have, what kind of problem solving that you have. So they could choose one of you that they liked.”


We can see that the student in the excerpt did not know the meaning of campaign. Then, he bravely asked a question to the teacher (turn 2). In the same excerpt, the student also expressed his dislikes for being the captain of the class (turn 4). Even though the teacher only mentions his name as the example of the captain of the class campaign candidates to explain the word that he confused (turn 5). Overall, the students were likely to be actively cooperative as the learning was fun and both the instructions and the words were clear and familiar for them. However, it was not enough to make sure that the students always be cooperative since the also have their own preference over something Scott & Ytreberg, 1990()
. The activeness which shows by the students is when they bravely ask questions. This kind of act accounted from their characteristics which shows that they become more curious when they grew older Scott & Ytreberg, 1990()
.
Students’ Opinion
From the interview, the researcher found out that most of the students enjoyed the teaching-learning process. Some students enjoyed when the lesson is delivered in English because they felt it was easier to directly use the language. Furthermore, some of them enjoyed the lesson because they felt helped by teacher’s way of teaching. In addition, most of the students who enjoyed the lesson in English are mostly those who accumulate less mistakes and as the teacher mention: the smartest students in the class. Meanwhile, those who felt helped by teacher’s teaching style were those who accumulate most mistakes and surprisingly, one of the smartest students whom chosen by the teacher. The students who enjoyed the lesson in English are able to relate the purpose of using English as medium of instruction in learning English.
	



Excerpt 18

	Student 9

	: “E:::e kalo Bahasa Inggris kan (.) kalo kita ke luar negeri kan (.) bisa- bahasa yang harus dipake kan Bahasa Inggris.”

	In these following excerpts, teacher’s teaching style which contribute towards students’ capability in learning are shown. Surprisingly, the male interviewee which chosen by the teacher mentioned that he dislikes English because he is not used to it and preferred the learning is delivered in Bahasa Indonesia. But the way the teacher teaches which live up the class atmosphere helped him enjoy the lesson. 
Excerpt 19

	Student 3

	: “Ya gimana ya? Kalo Bahasa Inggris sih (…) nggak terlalu (berencana) belajar Bahasa Inggris ya (...) ya:::a kebiasaan pake Indonesia aja tapi (gurunya) ngajarnya asik (..) bagus, kata-katanya ya:::a lumayan gampang ya (…) kalo ngasi contoh itu lho enak ngertinya (..) kalo kelasnya juga seru (..) gurunya asik (..) jadinya rame.”


One female student who accumulate most mistakes mentioned that the way the teacher carried out the lesson were very helping. She could enjoyed the learning as she did not stressed during learning because the teacher encouraged fun learning. 

	Excerpt 20

	Student 6

	: “Kelasnya asik (..) gurunya kalo ngajarin itu- ke kita itu (..) nggak stress- kitanya jadi nggak stress (…) ada fun nya kalau ngasi contoh itu lucu-lucu (..) jadi ketawa-ketawa gitu (..) dan kita jadinya ngerti pelajarannya.”

	One male student who accumulate most mistakes mentioned it was very easy to understand teacher’s explanation since the teacher also draws to make it clearer and the way the colorful board marker was being used helped him to understand.
Excerpt 21

	Student 1

	: “Gampang, karena kan- gampang itu gurunya njelasinnya karena njelasinnya kan pake gambar-gambar trus pake spidol beda-beda jadi gampang ngertinya.”


From all the prevous we can see that most of the students think positively about teacher’s English medium instruction implementation despite of their preference. These inline as Scott and Ytreberg (1990)
 proposed about children at age 8 and above would likely to have their own point of view of their surroundings. They also could decide what is best for themselves.
CONCLUSIONS
Based on the research finding in the previous chapter, it may be concluded that the teacher able to implemented English medium instruction through teaching sequence which similar to Straight Arrows ESA sequence. The teaching activities involved engaging the students through games, studying the lesson by lecturing, and activating students’ knowledge by doing exercise. Furthermore, the instructions were in a form of questioning, explaining, and directing. However, while implementing EMI, the teacher was inconsistent in explaining the meaning of a word in English. From in total 200 minutes of three times observations, the teacher uttered in Bahasa Indonesia three times in different teaching stages. Furthermore, the successfulness of the implementation may be shown as the students responded actively cooperative, although it was not fully in English. Students’ cooperation shown as the response mostly supports the learning. Meanwhile, their activeness shown as they bravely asked questions whether to clarify rules or asking the meaning of a word. The students also showed their preference in learning. Moreover, some students think positively towards teacher’s implementation of EMI as they enjoyed English lesson and aware of its benefit. Meanwhile, some of them felt helped by teacher’s teaching style.

SUGGESTIONS
Reflecting from the conclusions above, the researcher presented several suggestions for teachers who conducted English Medium Instruction and or teaching English for the young learner; and to the future researcher who interested in the same field of research.

For the teachers: Teachers’ must improve their English proficiency based on their field of teaching. Furthermore, the teaching material should be well prepared and learned in order to avoid unexpected questions which might make the teachers getting difficulties in explaining, especially the meaning of a word. Importantly, teachers must understand the students. When the teacher understands how the students think, what their interest are, what kind of circumstances that favors them. The teaching could be easier both for the teacher and the students, as the teacher does not have to feel strained in teaching and the students do not have to feel struggled in learning.

For future research: Since EMI could be implemented in a private elementary school in which the classroom setting where the young learner learning needs are fulfilled, it is important to investigate further whether fulfilling learner needs is the key to implement English as Medium of Instruction by conducting research on the same education level which is elementary school both private or state school.
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